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1.  What relationship exists between students’ self-learning (in terms of open courses) and their
awareness of cross-culture communication?

2. What perceptions and expectations of cross-culture communication related to open courses
do college students hold?

3. How do university teachers perceive the relationship between cross-culture communication
and students’ self-learning through open courses? How can culture diversity awareness
possibly support or hinder students’ self-learning?
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So, how do you sum up a car like this? | could tell you
that it was the making of Jaguar, that it was the first
car to be mathematically designed and that even Enzo
Ferrari said that it was the one car in the world that he
wished he'd made. But that would be to sell it short.

It was, is and always will be a poem in steel and
agonisingly pretty. The E-Type is quite simply the most
beautiful car in the world.

Quentn WIon TVPIEent |

&¥ Cinny Shih Below are some suggestions and
compliments for you:

Advantages: good pronunciation, appropriate pause,
conveying the message clearly.
g WM BADG 106034 WME
- 1 h
ke ok e ABCO s o b s propes chaer Improvements:
gl e b s (1) It would be better to have eye contact.
pening and e 9 (2) In the video, you speak every word fluently. However,
if you could use falling intonation at some sentences, you
would be more attractive.
(3) Some gestures would help audience understand the

presentation better.

. BB U t3iaTe0n AR
AT TR oW B0 SDENET WO In e
.w-..-.-.um..nupe-n.wn P, mhach fiaes B

opener more vy
Rteaved | e Al SR 4 A 14
PUTOHE.

#1 He can speak clearly , each word is pronounced and tried
his best to finish.

#2 He can clear presentation of the statement, good eye
contact and good pronunciation.

Improvements

#1 | suggest that he can speak just a little louder, vocal variety.
Also use of eye-contact was effective throughout the
presentation.

#2 | believe that he can more facial expression and use
gestures.
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Advantages

1. She speeks fluently.

2. There are pauses to make the audience know where's the
paragraph.

3. Appropriate rate to understand.

Improvements

1. It would be better to have an eye contact.

2. Maybe you can arrange which part of the speech should
have a higher tone.

3. You can speek slowlier to let the audience have time 1o think.

R T DEII0TT IR

11 Snatre e Enportance o “CORMECHng with [he Sudeece
oG ABCD Nses, We CAN M 3

% * Time contrl ano.

ou st by s et gerey and closer

5528 BA15108015

1.Comments for partner

Advantages
Have a smiley face at the beginning.
Friendly and relax, not very serious.
The voice is beautiful.
Proper speed rate.

Improvements
Pause at strange points sometimes. oneat v e Yo BUBERCR S B R
Need to speak more fluently.
Add more tone

€ wrE s

Ak = 52 BE EE P AR A,
ShEREEE TIED
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Effective Communication in the . . .
! National University
Gloalised Workplace- the ) 6 weeks US$49/month
of Singapore
Capstone
Business English: Makin University of
. . . ) y 4 weeks US$49/month
Presentations Washington
. University of
Successful Presentation 4 weeks US$49/month
Colorado Boulder
. . . National Research
Presentation Skills: Public
. ! Tomsk State 6 weeks US$49/month
Speaking Project i )
University
. . . University of
Introduction to Public Speaking 5 weeks US$49/month

Washington
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National Research
Tomsk State 6 weeks US$49/month
University

Presentation Skills:
Speechwriting and Storytelling

National Research
Tomsk State 4 weeks US$49/month
University

Presentation Skills: Designing
Presentation Slides

. . . National Research
Presentation Skills: Effective

. _ Tomsk State 4 weeks US$49/month
Presentation Delivery i )
University
Improving Communication University of

. _ 4 weeks US$49/month
Skills Pennsylvania

University of

4 weeks US$49/month
Colorado Boulder $

Graphic Design
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Effective Communication University of
. 5 weeks US$49/month
Capstone Project Colorado Boulder
AYEL N RN CHIIEREN O I University of 4
! : _ .y _ hours/week | US$49/month
Taking California, Irvine
for 4 weeks
Business English: Planning and RSV WA
o : . _ . 4 weeks US$49/month
Negotiation Washington
Build Your Professional Georgia Institute of
" . 4 weeks US$49/month
ePortfolio in English Technology
Getting Started withEssa University of
0 ¥ Y _ .y _ 4 weeks US$49/month
Writing California, Irvine
University of
Advanced Writing L y _ 4 weeks US$49/month
California, Irvine




Communication in 21st Century ESLOYEIETWA6]
Workplace

Business Writing

Speak English Professionally:
In Person, Online, & on the
Phone

Take Your English
Communication Skills to the
Next Level

) ) ) 4 weeks US$49/month
California, Irvine
University of
y 4 weeks US$49/month
Colorado Boulder
Georgia Institute of
g 5 weeks US$49/month
Technology
Georgia Institute of
g 4 weeks US$49/month
Technology

PR

R T

Write Professional Email in
English

AR B

B iR

Engaging Persuasive and
Credible Communication

University of
California, Irvine

Presentations: Speaking so that
People Listen

Data Visualization and

o . Duke University
Communication with Tableau

Georgia Institute of

g 5 weeks US$49/month
Technology
National Universit

) y 3 weeks US$49/month
of Singapore

4 weeks

US$49/month

US$49/month

Effective Business
Presentations with PPT

Academic Discussions in
English

Advanced Speaking and
Listening Project

Model Thinking Michigan

Pwc 4 weeks US$49/month
University of
) .y ) 4 weeks US$49/month
California, Irvine
University of
) .y i 6 weeks US$49/month
California, Irvine
University of
Y 12 weeks US$49/month
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Moscow Institute of
Scholarly Communication Physics and 4 weeks US$49/month
Technology
Moscow Institute of
Grant Proposal Physics and 4 weeks US$49/month
Technology
it = 1 38 Rubric
Rubric for Formal Oral Communication 20f2
Adapted from Huba, M.E., & Freed, LE. (2000). Learner-centered assessment on college campuses: Shifting the focus from teaching
to learning (pp. 156-157). Allyn & Bacon: Needham Heights, MA
Use of Language

CGrammar and
Word Choice

Freedom from

Sentences are complete and

grammatical, They flow together casily.

Words are well chosen; they express the
intended meaning precisely.

Both oral |

Sentences are complete and
grammatical for the most part.
They flow together easily. With
some exceptions, words are well
chosen and precise,

Oral |

ge and body languag

and body |

Listeners can follow presentation,
but they are distracted by some
grammatical errors and use of
slang. Some sentences are halting,
incomplete, or vocabulary is
limited or inappropriate.

Oral | and/or body

L =

(-

ta Audience

Verbal
Interaction

Body Language

Consistently clarifies, restates, and
responds to questions. Summarizes
when needed.

Body language reflects comfort
interacting with audience

Gienerally responsive to audience
questions and needs. Misses some
opportunities for interaction.

Body language reflects some
discomfort interacting with
audience.

Bias (e.g.. are free from bias. are free from bias with one or two | language includes some

sexism, racism, minor exceptions. identifiable bias. Some listeners
heterosexism, will be offended.

agism, ete.,)

Responsiveness

Responds to questions
inadequately.

Body language reveals a
reluctance to interact with

q
2.

Eberly Center for Teaching Excellence, Carnegie Mellon University

comprehension,
* Details are minimized so that main
points stand out.

s Some material is not supported
by visual aids.

* Details or some unimportant
information is highlighted,
and may confuse the audience.

Content
Depth of Content

Accuracy of
Content

Speaker provides accurate and complete
explanations of key concepts and
theories, drawing on relevant literature,
Applications of theory illuminate issues.
Listeners gain insights.

Information (names, facts, etc) included
in the presentation is consistently
aceurate,

For the most part, explanations of
concepts and theories are accurate
and complete. Some helpful
applications are included.

No significant errors are made.
Listeners recognize any errors 1o be
the result of nervousness or
oversight.

Explanations of concepts and/or
theories are inaccurate or
incomplete. Little attempt is made
to tie theory to practice. Listeners
gain little from the presentation.

Enough errors are made to distract
a knowledgeable listener. Some
information is accurate but the
listener must determine what
information is reliable.

Eberly Center for Teaching Excellence, Carnegie Mellon University
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SCORE

4

Independent SPEAKING Rubrics

GENERAL DESCRIPTION

The response fulfills the
demands of the task, with

at most minor lapses in
completeness. It is highly
intelligible and exhibits
sustained, coherent
discourse. A response at this
level is characterized by all of
the following:

DELIVERY

Generally well-paced flow
(fluid expression). Speech is
clear. It may include minor
lapses, or minor difficulties
with pronunciation or
intonation patterns,

which do not affect

overall intelligibility.

LANGUAGE USE

The response demonstrates
effective use of grammar and
vocabulary. It exhibits a fairly
high degree of automaticity
with good control of basic
and complex structures (as
appropriate). Some minor
(or systematic) errors are
noticeable but do not
obscure meaning.

TOPIC
DEVELOPMENT

Response is sustained
and sufficient to the
task. It is generally well
developed and coherent;
relationships between
ideas are clear (or clear
progression of ideas).

The response addresses

the task appropriately but
may fall short of being fully
developed. It is generally
intelligible and coherent,
with some fluidity of
expression, though it exhibits
some noticeable lapsesin
the expression of ideas.

A response at this level is
characterized by at least two
of the following:

Speech is generally clear, with
some fluidity of expression,
though minor difficulties with
pronunciation, intonation,

or pacing are noticeable

and may require listener
effort at times (though
overall intelligibility is not
significantly affected).

The response demonstrates
fairly automatic and

effective use of grammar

and vocabulary, and fairly
coherent expression of
relevant ideas. Response may
exhibit some imprecise or
inaccurate use of vocabulary
or grammatical structures or
be somewhat limited in the
range of structures used. This
may affect overall fluency, but
it does not seriously interfere
with the communication of
the message.

Response is mostly
coherent and sustained
and conveys relevant
ideas/information. Overall
development is some-
what limited, usually lacks
elaboration or specificity.
Relationships between
ideas may at times not be
immediately clear.

The response addresses the
task, but development of the
topic is limited. It contains
intelligible speech, although
problems with delivery and/
or overall coherence occur;
meaning may be obscured
in places. A response at this
level is characterized by at
least two of the following:

Speech is basically
intelligible, though listener
effort is needed because of
unclear articulation, awkward
intonation, or choppy
thythm/pace; meaning may
be obscuredin places.

The response demonstrates
limited range and control of
grammar and vocabulary.
These limitations often
prevent full expression of
ideas. For the most part, only
basic sentence structures are
used successfully and spoken
with fluidity. Structures and
vocabulary may express
mainly simple (short) and/or
general propositions,

with simple or unclear
connections made among
them (serial listing,
conjunction, juxtaposition).

The response is connected
to the task, though the
number of ideas presented
or the development of
ideas is limited. Mostly
basic ideas are expressed
with limited elaboration
(details and support). At
times relevant substance
may be vaguely expressed
or repetitious. Connections
of ideas may be unclear.

The response is very

limited in content and/

or coherence or is only
minimally connected to the
task, or speech is largely
unintelligible. A response at
this level is characterized by
atleast two of the following:

Consistent pronunciation,
stress and intonation
difficulties cause considerable
listener effort; delivery is
choppy, fragmented, or
telegraphic; frequent pauses
and hesitations.

Range and control of
grammar and vocabulary
severely limit or prevent
expression of ideas and
connections among ideas.
Some low-level responses
may rely heavily on practiced
or formulaic expressions.

Limited relevant content
is expressed. The response
generally lacks substance
beyond expression of
very basic ideas. Speaker
may be unable to sustain
speech to complete the
task and may rely

heavily on repetition

of the prompt.

Speaker makes no attempt to respond OR response is unrelated to the topic.
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