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The Effectiveness of Problem-Based Learning on Nursing
Ethical Teaching

ARZi

R (FPERLAEEE ~ B o SRR - R S RO R 8 e

%%IH%‘ FEIRLY ﬁﬁl TR P I T T | S
i FAiiEA%%'F @ P '”?Wr’ fRETPEAERT > 42003 # 8 ] 1|

£ 20045 7 5| 3LED 512 WERES  BY- R B LR kA

*DFH IREE ) A PORER (R > 2. iRl iy %ﬁ%%?ﬁ”” NG
%‘?ﬁ’%w 13 PP RCL B RAREENERIE L) ¢ 2T R AR e

]q et Bk R TR %f‘ﬁﬂ%ﬂﬁﬁ“ ok Pk B R
= ’*’"‘i?ﬁpﬁ:ﬁdﬁﬂj?fg%ﬂﬁ%é}ﬁ
il '*’f’r’[ﬂ?ﬁ PR 'ﬁ‘]‘Fpu  [HARFSEEPREE AL - SRR Fﬁ*wﬁﬂ%dr i tid
EREN LN EENT %Fﬁ IR~ AR = Eﬁm—”" AAEPER ﬂ'iﬁjﬁf
RIS 4R PR T F LY - %%W%ﬁ%gﬁﬂza
e r?se[r FIFES B ?;ﬁ@;ﬁﬂ;{ﬁ{ MgRIED CVI 11@4\1;/‘ 86
Ié?ﬂf—eiﬁ“ﬁ Fl JF'IJI AL 0.95 e el O WL AL = T (T
F—ﬁ)ﬁxj VE B ﬁﬂé‘\ﬁf@ﬁ%i TTERIEY CVI [}!_‘H\JE’\O 80 [l % <fEvs,
ERHTEOR ng’g IBVZHEED > 6 SRR - [Pl $TE05.80 - 97 574
FL.76 0 1 =~ r‘l?“?i'w' ST ﬁgﬁgﬁr@ﬁgt, NI l/ cVI
(480 i ST i et G 2 R -
A ISR WOV S RSB s £ ”&Eﬁﬂﬂfkﬁpblﬁ'ﬁ%p— e EF;J;LI'&S
FA%%'FJ% FHV e 5% > 1 [@%&*?Elﬁ AL R T e A il
CATEREpU AL ‘*E*?H E #Tlﬁl 9t f'ﬁ?“ﬁ?ﬂ%b‘:?mﬁafgﬁ Fﬂj%ﬁ%ﬁ
UK XS TREN *'TF, U%’F‘%glr RIS Jﬁ”ﬁﬁ%[*’fﬁi e Tﬁ‘%}%
LRE =T e j FHEREEIR ATy J%ﬁl > AP S SR R [ R S
fi? ,¢ k] Elfir?‘f%fﬁ%%@%ﬁuEEJ%@%‘[&EEW@O IS I N Eze
i ﬁ'ﬂfﬂj A RS 'Efﬂyr;l% P PR Bl o éar;{ﬁmﬂ\, B e
+ P L@%ﬁ ’é@f? FE R A E R tEaliee ﬁif“é/. o IS EUE
HFE u“’?ﬁ% W (AR i T [P R S JJ*D’?TEL@FJJ‘?‘WE F
E Jﬁ{] g > [l ke e Jﬁ”}iﬁfum o HIFIZ 2 ghe FT A <01 AUk
R B R A U S PR o [4<. 001 AURREHER R
:E’ PR SRR - A ¢ B RERE SR T 15 84.6 U A2 £l
70.8 5] > W»E%‘?ﬁ%%fﬁ%@%%ﬁ" °
P | o e B g\w]’ﬁ@ﬁru AR AR 5P P BT )
_yeaﬂ; ¥ | @F’L %@[ﬂ Eﬁa%ﬁﬁpJ;;t,;r;rPla“{jﬁ;’;rﬁﬁaj;kaﬁ% 0 2. ﬁxﬁt*#iiﬂlfﬁj

ﬁj



B PR AVEHA S 0 TR R 1 o IR S Bk oy p L
AR T R m%%lr@w VY R
PR 7 PR AR R 5 e

e b iR

Nursing ethics is the behavioral norm of nursing practices. Whether nurses can
practice appropriately hinges upon whether the methods of nursing ethics teaching are
appropriate. This study aims at exploring the effects of applying traditional teaching
and problem-based learning on nursing ethical teachings from August 2003 to July
2004. The study included two stages. The first stage was the design of the curriculum
and the measurement tools of students’ performance. The second stage was
implementing a quasi-experiment study in nursing ethical teaching and conducting the
evaluation of teaching effectiveness in final program. The experimental group was
problem-based learning, control group was traditional teaching.

The problem-based learning was based on small group discussion, traditional teaching
by teacher to teach. The nursing ethics curriculum was validated by experts. Both
have the same curriculum objectives, learning goals, instruction outlines, instruction
methods, performance assessment, schedule of curriculum and references, etc. There
were three performance assessment tools. The first one was the biomedical ethical
judgment questionnaire, the second one the satisfaction of teaching survey, and the
third one the situation examination. The performance measurement tools were
ascertained via expert validity and the inclusion criteria were set at CVI (content
validity index) greater than 0.86. In addition, the test and retest reliability of the
biomedical ethical judgment questionnaire reaches 0.95. The final content of the
biomedical ethical judgment questionnaire included 9 situations and 41 items. The
satisfaction of teaching tool were ascertained via expert validity and the inclusion
criteria were set at CVI greater than 0.80, the reliability coefficients reaches 0.80,
split-half reliability reaches 0.76. The final content of the satisfaction of teaching
questionnaire included 3 open questions and 6 items. The situation examination tool
were ascertained via expert validity and the inclusion criteria were set at CV1 greater
than 0.80. The final content of the situation examination questionnaire included 2
situations.

Purposive sampling has been used for this study. The sample consisted of senior
students of a 4 year program and second year students of a 2 year program, who took
a nursing ethics course, in the nursing department of some medical university. The
whole sample was divided into two groups by random sampling: one group for
experiment and the other for control. There is no difference in students’ background in
the two groups except religion factor. No association has been found between



biomedical ethical judgment and religion in the end.

Significant changes on biomedical ethical judgment have been found after the nursing
ethics teaching intervention. In the meantime, significant changes between and within
the two groups have also been demonstrated for the two different teaching methods.
After the course was completed, the satisfaction rate on teaching methods was higher
for the control group than the experiment group. But the experiment group scored
higher than the control group on five items: self-learning motivation (p <.01), good
conduct self cultivation, understanding of nursing ethical issues, critical thinking (p
<.001) and creative thinking. A statistically significant difference has also been seen
in the scores of the writing test, 84.6 for the experiment group and 70.8 for the control
group.

Two conclusions were drawn: 1. The traditional teaching method and the
problem-based learning method are both effective, and yet the problem-based learning
method has shown more significant effects; 2. Both methods can improve students’
biomedical ethical judgment ability, but problem-based learning was found to be more
effective. Hopefully, the results of this study can provide valuable references for
nursing ethics instruction in the schools and verification effects of nursing ethical
teaching with problem-based learing



